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Academic Responsibilities, Obligations,
and Freedom: A Call for Review -
In Memory of Professor Dr. Tomas Hudlicky

Consolato M. Sergit?*

ABSTRACT

The advent and dominance of social media in our daily lives is not a matter of discussion, and very few minimalistic individuals have tried
to decrease this technological dependency, which can become toxic and noxious for the development of an autonomous personality and
free thinking. Academic faculties claim a depauperation in terms of their freedom but are also not free from duties, responsibilities, and
obligations. Here, duties, responsibilities, obligations, and freedom are addressed in historical terms as the university as an institution
developed over the centuries after its founding in the 11th century is currently under attack. We premonish that these concepts must still
be reiterated and divulgated to students and fellows in academia. Galilei’s “Eppur si muove” (“and yet it moves”) are the words pronounced
by the Italian mathematician, physicist, and philosopher Galileo Galilei that should resonate in censorship bodies now and in the future.
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Academic Responsibilities, Obligations, and Freedom

INTRODUCTION

Science should not be politicized, but social engagement
is not an uncommon or a query behavior for scientists. An
example would be Rudolf Virchow, who is the founder of
cellular pathology (1-5). There is no doubt that education
isa highly political topic and has been under attack and re-
shaping for centuries. Since we started teaching, political
and religious governments have pressured education. The
fight for freedom of expression is critical because individ-
uals are killed, commit suicide, or are annihilated social-
ly. The trivium (three-ways) school consisted of grammar,
logic, and rhetoric, while Boethian memory’s quadrivium
(four-ways) entailed arithmetic, astronomy, geometry,
and music. The trivium and quadrivium schools have been
critical for the progress and knowledge of the Medieval
Age. Academic mobbing can be deleterious for the person
involved and the whole faculty. Individuals can become
ostracized and suffer from imposter syndrome (6). They
can experience depression, their environment can become
toxic, and many individuals can leave academia for a good
reason and save their lives. Tomas Hudlicky was among
the most brilliant chemistry professors worldwide (Fig-
ure 1). Professor Hudlicky was almost literally burned
at the stake and died suddenly on May 10th, 2022, while
visiting his native Czech Republic. He was 72 years old
and accomplished enormous steps in his life, receiving
numerous research grants, bringing extramural funding
to his Canadian university, and publishing several articles
with students and fellows who visited him and his labo-
ratory from all over the world. The piece of controversy
was an invited paper on Angewandte Chemie, in which the
professor of chemistry indicated that it was deplorable
having the current recruitment not linked only marginal-
ly to credit but to race, social level, or other determinants
substantially foreigners to a modern meritocratic society
(7). He was also critical that students and fellows were no
longer like in the past, diligently accomplishing the duties
of the principal investigator.

A

Fig. 1 Photograph of Professor Dr. Tomas Hudlicky. Source: Page
URL: https://commons.wikimedia.org/wiki/File:-Tomas_Hudlicky.
JPG and File URL: https://upload.wikimedia.org/wikipedia/
commons/4/45/Tomas_Hudlicky.JPG

Attribution: Guacamoleman, Public domain, via Wikimedia Commons.
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The Angewandte Chemie article received fiery criticisms,
and the journal had to withdraw the paper shortly after
publication. The journal lost the editors, and numerous
editorial board members, some Nobel laureates, left their
jobs. Hudlicky’s University, Brock University, in Ontario,
pondered a line of actions. Furthermore, several of Can-
ada’s major research funding agencies expressed deplor-
able views on Hudlicky’s paper (8). The article, published
online on June 4th, 2020, was subsequently retracted.
Undoubtedly, numerous scientists and non-scientists felt
the paper was outrageous. However, the report raises con-
troversy that needs to be discussed further and not sup-
pressed or censored literally. Here is the point of censor-
ship: Hudlicky’s opinion paper was retracted, the author
vilified, the reviewers, editorial board members, and the
editors sacked, and the whole academic community was
substantially shaken. The mobbing of Professor Hudlicky,
a leading teacher and fulgurating light in organic chem-
istry, was an abuse. Such behavior remains deleterious
and detrimental to Brock University and the University,
as a whole.. Although Professor Hudlicky aimed to fight
back, and some colleagues came together to his defense,
the Brock administrators did not proceed to fire Hud-
licky because he died during his defamatory campaign.
The point is not the article in question that we may not
agree with despite some relevant aspects. We should have
considered Angewandte Chemie’s article an opinion paper,
and, as such, it should not have been retracted. Instead of
rejecting or censoring such documents, the constructive
approach would have been to have an open forum where
scientists and non-scientists could replicate Hudlicky’s in-
vited paper. The submission to the “master” is also prob-
ably a not fortunate expression of Hudlicky’s paper. The
retractors probably misunderstood his consideration of
faithful, diligent, and scrupulous teaching his fellows and
students. Numerous excellent scientists came out of his
laboratory, and apparently, no one committed suicide or
claimed sexual or physical abuse in Hudlicky’s laboratory
to the best of my knowledge.

In the years after World War II, culture was also steered
in a specific direction. Communists reigned the Czech Re-
public from 1948 through 1989. After 1948, Marxism and
social realism were imposed in social life and science. Sev-
eral purges occurred in these terrible years in many coun-
tries of East Europe. They deprived Czech people of free-
dom and the possibility to create art or scientific works,
which were considered contrary to the Government and
Communist Party. Some affected individuals escape to Eu-
rope or North America, abandoning their homeland en-
tirely (9-12). The victims of the political terror during the
Soviet period need to be remembered, as we remember the
Jewish who died under the Nazi and Soviet regimens (13).
I think that Professor Hudlicky, who survived the Com-
munism Dictatorship of his native country, was consider-
ing that the current social media prevalence in the lives
of students and fellows was overwhelming. Social media
had reduced the time his students and fellows spent in the
laboratory, classes, or libraries learning new techniques
and disciplines. The premature departure of this academ-
ic beacon in chemistry should let us reflect on how we
want to deal with similar events in the future. We need to
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stand up, reply, and ask for clarification and not impose
retraction like the Office of the Forbidden Books (Index li-
brorum prohibitorum) that acted in the past. People should
raise words and not voices, study books, and update their
confidence in the Wisdom of their Fathers. We live in very
challenging times, with artificial intelligence potentially
overcoming human intelligence on the horizon. It should
be clear that no agent can destroy us unless we allow such
destruction on ourselves. The academic environment is
challenging, but moral obligations are an essential part
of the educational contract for both the university as an
institution and the appointed or tenured faculty. The fol-
lowing paragraphs will summarize and delineate respon-
sibilities, obligations, and freedom in academia.

DIVERSITY IS CRUCIAL

My lab co-workers and I are open to different ideas and
cultures and value diverse perspectives. We are connect-
ed to our patients, students, fellows, communities, regu-
lators, and each other, caring about individuals and their
progress. We are steady, standing firm for what is right
and delivering on commitments. These values are criti-
cal to fulfilling our purpose to help research and medical
progress flourish, and economies prosper. Multicultural-
ism and its influence on sciences and medicine are essen-
tial for the success of science and medicine (14). Diversity
is key in aiming for a laboratory to be recognized as an
excellent, efficient, and effective place, building trusting
and lasting relationships with our stakeholders to gener-
ate value in research and society and deliver long-term
shareholder returns. We are committed to conducting our
medical work and study in a way that provides value to
our patients and customers, strengthens our communi-
ties, and helps ensure a properly functioning system. The
principal investigator should employ students and fellows
from different nationalities, providing them with income
and opportunities for professional development and per-
sonal growth. We need to value diversity in all its forms
as essential to who we are in our society. It is important to
discover our ability to fulfill our purpose. Our code of con-
duct should emphasize the importance of acting toward all
people with compassion, dignity, fairness, and respect. We
must remember to build our cultural competency every
day. It should remain a priority for any organization. Sub-
stantially, we must treat all employees, students, fellows,
residents, and applicants without illegitimate consider-
ation or discernment as to age, ethnicity, race, creed, col-
or, religion, sex, sexual orientation, gender expression or
identity, disability, marital status, genetic bias, or citizen
status in all decisions. The Golden Rule of treating others
the same way we want to be treated is still valid today and
in scientific laboratories.

However, the politicization of diversity has been del-
eterious recently, like the politicization of public health
during the COVID-19 pandemic (15-20) and the contro-
versial and underrecognized mRNA Vaccination-related
myocarditis (21, 22). Diversity, Equity, and Inclusion (DEI)
committees break down barriers put in place to protect
students and professors from ideological interference in
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their learning and research, as recently highlighted (23).
Still, some groups are more privileged than others. By
abolishing academic freedom and enforcing ideological
unity among the faculty across North America, DEI sup-
porters have established themselves as preeminent ideo-
logues on campuses today. The ideology of DEI has explod-
ed in North American (United States and Canada) higher
education, and probably for a decade now. Emerging from
the humanities and social sciences, DEI became a power-
ful movement aimed to eradicate any form of dissent and
heterodoxy. DEI became a highly influential factor in many
decisions in the natural sciences. There is a strong belief
that the university’s original mission as an elite institution
seeking truth and being shielded from censorship shifted
toward advancing political narratives and ideologies far
beyond the respect of any human person. A recent study
by the National Association of Scholars (NAS), titled “Ide-
ological Reinforcement”, seems to emphasize this loss of
autonomy of academic institutions (24). It provides a de-
tailed quantitative analysis of DEI’s progress in the cur-
rently most special educational qualification, which is
the acronym “STEM” (science, technology, engineering,
and mathematics) fields, and probably STEMM, including
medicine as the second “M”. There is no doubt that reform
of some patriarchate, vilipend and nihilistic approaches
were necessary. Still, DEI enforcement and DEI ideology
are promulgating tales and stories that can be self-destruc-
tive, mainly because dialogue is either procrastinated or
censored. The abolition of academic freedom is enforced
ideologically, reminding us of the Nazi Kristallnacht and
German evolution during the Nazi terror to Synagogues
and libraries, of the Mao Zedong’s cultural revolution, Pol
Pot’s Cambodian revolution, and McCarthy’s movement
of the United States. We know in the phase of totalitarian
and pre-totalitarian regimes, cities and geographical land-
marks are renamed, statues and monuments are literally
torn down, books and libraries are burned to the ground,
and millions of people either accepted brainwashing or are
jailed or murdered (11, 25, 26). In this era, as Krylov sug-
gests, “Social Justice” is a specific ideology substantially
different from social justice without upper-case (27). Un-
doubtedly, several famous scientists had perspectives or
engaged in unacceptable behaviors by today’s standards.
But who are we to re-write textbooks, rename equations,
and purge our literature of the criteria that we consider
the “self-anointed bearers” of the new “Truth”? (28-30).

The documents used for the report on “Ideological
Intensification” are appalling, and considering how the
“Critical Race Theory” is obfuscating and brainwashing
the minds of our youth should raise the alarm for both
scientists and educators (31). They reveal DEI ideologues’
dramatic takeover of the natural sciences over the last two
decades. This report comprises over 30 gigabytes of data in
over 280,000 files available to scientists and policymakers
focusing on American colleges and universities. The study
observed that college and university websites, including
DEI and STEM terms, were 26 times more common in
2021 than they were in 2010. National Science Foundation
(NSF) funding for so-called “antiracist” themes tripled
from 2020 to 2021. Similar trends are visible in the scien-
tific and technological literature. The investigation notes
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that the now diffusely recognized “Black Lives Matter”
movement likely triggered much of this increment. This
aspect is evidenced by the rapid spike in incidence and gun
violence in the mid and late summer of 2020. The sourc-
es provided by “Ideological Intensification” include over
30 detailed graphs, an animated map, and extensive data
mining tools. They allow other researchers to continue
exploring DEI’s rapid growth in the natural sciences. The
“Ideological Intensification” study found that DEI ideolo-
gy has disseminated to almost every facade of the scien-
tific enterprise. The DEI assault on the natural sciences is
adisturbing trend. It is as such not just for those genuinely
interested in science professionals but also for the quality
of research that relies upon it. If public trust in all insti-
tutions was in decline, DEI ideologues might advance the
final debacle of the once glorious institution of Western
universities.

DUTIES, RESPONSIBILITIES, AND OBLIGATIONS

In our modern world, duties and responsibilities are often
misunderstood. Duty arises from the Latin word “debere”,
and responsibility originates from the Latin word “respon-
sus”, which is linked to broad sponsor. Duties and respon-
sibilities are often exchangeable in our everyday language
but differ. Duty is associated with due. It arises from Mid-
dle English (in the specific sense of ‘payable’). Due is relat-
ed to the Old French deu ‘owed’, which is based on the Latin
word “debitus” (‘owed’), from debere ‘owe’. Responsibility
lies in the quality or state of an individual being responsi-
ble, i.e., able to demonstrate moral, legal, or, in a broader
sense, mental accountability. The word responsibility is
traced back to the 17th and 18th centuries and linked to the
obsolete French word “responsible”, which arises from the
Latin “responsabilis” and from the Latin verb “respondere”,
which means respond or answer. The term “respondere” is
an association of re- “back” and spondere “to pledge”.
While duty has an intrinsic expectation of the individ-
ual to perform a specific action in general or in a deter-
mined situation, responsibility arises from a broader and
more complex level, incorporating ethical and moral val-
ues into the legal ones. Duties are often obligations that are
enshrined in law. They impose penalties or liabilities for
non-compliance. Responsibility may be associated with
penalties or liabilities, but they may be related to an eth-
ical or moral sphere. In duty, the action we are obliged to
perform as citizens of a determined country is inherent. In
the United States and Canada, our duties involve obeying
the laws, paying taxes, appearing in court, and defend-
ing the country. Failure to meet these duties is associated
with a fine or prison. Duties are necessary for a society to
work, function, and keep the country safe. In responsibil-
ity, there is more voluntary component or basis. It is in
our best interest and for the fulfillment of an individual to
carry on their responsibilities. Some responsibilities may
include being informed, participating in government, vot-
ing in district, provincial, or federal elections, and respect-
ing diversity, the environment, and the rights of other in-
dividuals. In a society, compromise and civil dialogue are
critical. Participation in government allows communities
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to organize to improve the community, and serving in
their communities is an individual responsibility.

In academia, responsibility encompasses all tradition-
al areas of faculty evaluation. It must involve faculty par-
ticipation in ways that support the institution’s missions,
preserve its functions, and strengthen the role of fair and
shared governance. Each staff member should portend
a responsibility to students and fellows. It enshrines the
inherent “universal” basis for working in an academic
department. A faculty is responsible for teaching, inter-
acting civilly, and arguing correctly with students and fel-
lows. Teachers are responsible for interacting with other
colleagues politely and civilly and entertaining a contin-
uing professional development program. Some activities
may include participation in peer observations, expert
meetings to explore current research, and participation in
learning activities. Chairs and deans should ensure that
tasks are distributed fairly among departments and that
faculty members are supported in all ways to permit a free
exchange of ideas, broad participation, and balanced work
expectations. Some responsibilities may include job du-
ties, which should be documented through annual reviews
or evaluations and considered employment expectations.
Job duties may include clinical activities and research
with peers or other universities. Some responsibilities are
duties or obligations because they have compliance with
academic policies. They may include privacy and confiden-
tiality of student information, intellectual property, and
respect of copyright laws, handling of human subjects
and experimental animals in research, scheduling of fi-
nal exams, attending classes at assigned times, submitting
grades by due dates, and active participation in the collec-
tion of assessment data related to teaching and work as-
signments. Students’ obligations should include planning,
attending classes in person, getting hints for examination,
clarifying instructions, seeking assistance from teachers
and peers properly, familiarizing themselves with library
services, focusing on their assignments, among others.
without cheating and sitting apart from friends during ex-
ams, know wisely the words or ideas used in the projects.

FREEDOM

The original Latin word Universitas usually refers to
several individuals associated with a company, society,
or community (32). Thus, with the advent of urban life
and medieval guilds, the generic term Universitas implies
“an association of pupils and teachers of collective legal
rights, usually guaranteed by a charter issued by a prince,
priest, or town in which they reside.” Like other guilds,
they self-regulate and determine the eligibility of their
members (33). In modern usage, the term “university”
may address the fundamental meaning of a teaching in-
stitution targeting primarily non-vocational subjects and
generally authorized to award degrees, with an early em-
phasis on its corporate organization considered histori-
cally applicable to a medieval university. The original Lat-
in word refers to the academic educational institutions
of Western and Central Europe, where this form of legal
organization prevailed and spread throughout the world.
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Modern universities are often viewed as formal institu-
tions that originated in medieval Christian traditions (34,
35). For centuries, higher education in Europe took place
in cathedrals or monastic schools (Scholae monasticae),
where monks and nuns taught; evidence of immediate
predecessors to these later universities dates in many ar-
eas to the 6th century CE (35, 36). In Europe, young peo-
ple enter universities after completing studies in three
subjects (grammar, rhetoric, and preparatory arts in dia-
lectics or logic) and four subjects (arithmetic, geometry,
music, and astronomy). The aegis of the Roman Catholic
Church was vital for the universities” development. The
Church’s aegis was crucial in instilling and imparting
a revigorated effort to education after the five centuries
following the fall of the Roman Empire in 476 CE and
following the apocalyptical views and eschatological the-
ories of the year 1000 that lasted for several years. The
Latin Church initially developed the universities by pa-
pal bulls as “Studia Generalia”, despite this name anchors
complexities and ambiguities (37, 38). Subsequently,
monarchs, such as Friedrich II and Charles, were behind
the development of these institutions (the University
of Naples linked to Friedrich II or Federico II, and the
Charles University in Prague, which is one of the oldest
universities in the world, founded in 1348 by Holy Roman
Emperor Charles IV). However, municipal administra-
tions were also triggering the universities, particularly
in Germany, such as Kéln Universitit (University of Co-
logne) and Erfurt Universitét (University of Erfurt). Oc-
casionally, universities developed from cathedral schools,
such as the University of Paris (39). In his Papal Decree
0f 1079, Gregory VII confirmed that cathedral schools are
regulated establishments and transform themselves into
universities (40). Although the University of Bologna, in
Italy, was accredited as the first official university in 1088
as a law school teaching, the Al-Azhar University, in Cai-
ro, Egypt, and the University of Al Quaraouiyine, in Fez,
Morocco, have been debated as the first universal institu-
tions in 970 CE and 859 CE, respectively. However, both
African institutions were initially devoted to studying the
Islamic religion. Thus, they may be considered like the
Latin “Cathedral Schools”. In 1088, or probably at the end
of 1087, the Italian Law Scholar, Irnerius (1050-1125), and
founder of the School of Glossators, taught the Corpus Ju-
ris Civilis, the Roman civil law code of the Byzantine Em-
peror, Justinian I among the liberal arts at the University
of Bologna. The designation of Bologna’s special claim as
the first university lies in the description of Alma Mater
Studiorium, which relied on its autonomy and indepen-
dence from a king or direct religious authority (41-43).
We want to stress that an important consideration when
defining a university as an institution is not only the time
when it is founded, but the concept of “academic free-
dom”. Despite controversies, disputes, and bans, freedom
in academia was initially present only in Bologna. The
first written evidence of this comes from the early days
of the University of Bologna, which adopted an academ-
ic constitution, the Constitutio Habita, in 1155 and edited
in 1158 (41, 44). It guaranteed and still protects freedom
and unimpeded transit for the benefit of traveling schol-
ars in education. However, academic freedom was always
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challenged, and the heliocentrism debate is probably one
of the most famous contentious topics to recall.

HELIOCENTRISM DEBATE

If spherical properties have not been argued lengthily
since the 4th century BCE, the Earth’s daily and annual ro-
tation around the Sun was never collectively accepted un-
til the Copernican Revolution (45). Aristarchus of Samos
(c. 310 - c. 230 BCE), an early astronomer, is probably rec-
ognized as the first scientist to suggest a heliocentric mod-
el in the 3rd century (45). Still, some heliocentric aspects
were laid out in the works of Kerala astronomers of Indian
origin and Islamic roots (46, 47). In any case, the detailed
astronomical work of Aristarchus of Samos, in which he
proposed his heliocentric system, has not survived. Nev-
ertheless, we know of it now from a brief passage in Ar-
chimedes’ work (45, 48-50). Ptolemy’s geocentric system
was a sophisticated mathematical model. In his Almagest,
an astronomical manual written about 150 CE, Ptolemy
(Claudius Ptolemaeus of Alexandria) asserts, emphasizes,
and strengths that there is no real way to discern exact-
ly which system is true. Nevertheless, Ptolemy’s system
was highly criticized in medieval astronomy, but only in
the late medieval period did the arguments and criticisms
gain strength and favor, leading to the Copernican helio-
centrism being subsequently developed in the astronomy
of Renaissance (51). The Copernican and Galilei model is
probably one of the most famous examples of academic
censorship. Galilei’s “Eppur si muove” (“and yet it moves”)
are the words pronounced by the Italian mathematician,
physicist, and philosopher Galileo Galilei that should reso-
nate in censorship bodies now and in the future. The monk
and philosopher Giordano Bruno (Iordanus Brunus Nolanus,
1548-1600) was an Italian alchemist, astronomer, and cos-
mological theorist. He is probably the only known person
to conscientiously defend Copernicus’s heliocentrism in
his time (52). Numerous physicians who expressed con-
cerns about vaccines to everybody, even infants and tod-
dlers, have been silenced, ridiculed, or ignored during the
recent COVID-19 pandemic. It has been ascertained that
the introduction of original well-being-promoting policies
has been accompanied by persistent mental health issues
(53-55). The tyranny of consensus thinking and scientific
elitism must end for the benefit of our future generations
(56, 57). The currently judged detrimental policies of the
COVID-19 pandemic in the 21st century, particularly for
schoolchildren and businesses, have a psychological and
economic impact that will probably persist for decades.
The Galilean “and yet it moves” are words that the scien-
tist pronounced during the transfer from house arrest
under the watch of the Catholic Archbishop Monsignor
Ascanio Piccolomini to another location in Arcetri, in
the neighborhood of his beautiful Florence (58, 59). We
should remember Galilei’s words in recalling the voices of
dissent against COVID-19 public health policies divulgated
by international scientists and politicians with potential
conflicts of interest, with numerous papers published bla-
tantly disclosing these conflicts. These voices were anni-
hilated, and the lives of several physicians have been and
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will stay upset for many years to come. The groundwork
for academic freedom is consecrated in the foundation of
European universities, which arose from the Scholastica
and Dialectics of the Medieval Age. Such a foundation was
not free from diatribes and scorns to avail or condemn col-
leagues’ texts on political or religious grounds. Still, such
heavy and prolonged discussions were the major steps of
intellectual prolegomena. Papal bulls and royal charters
often protected the universities. They progressively be-
came legally self-governing institutions or corporations.
In their body of legislation, there was the freedom to or-
ganize their faculties, hire or dismiss teachers who did not
reach the desiderated level, control student admissions,
and establish the stakes and standards for graduation.
The university was, however, not free of some exertion of
censorship on some members of their faculties, and such
censorship was particularly evident exerted by the Roman
Catholic Church and some offices aimed at controlling the
publication of textbooks that would have been against
dogmas or doctrines. In some areas, the Protestants also
exerted such censorship. It seems that such censorship,
successful or unsuccessful, was particularly evident and
strong until the 18th century, even though the University
of Leiden in the Netherlands (founded in 1575) provided
great freedom from religious and political restraints for
its teachers and students. Following the French Revolution
and the riots of the early 19th century, such censorship did
not end. Still, the culprit mostly changed in the way the
governments of the states gained influence on the uni-
versities (60). However, some universities received major
support in probably encouraging academic freedom. These
universities set an example for subsequent emulation. The
University of Gottingen in Germany became a beacon of
academic freedom in the 18th century. With the founding
of the University of Berlin in 1811, the basic principles of
Lehrfreiheit (“freedom to teach”) and Lernfreiheit (“freedom
tolearn”) were firmly established. They became the model
that inspired universities elsewhere throughout Europe
and the Americas. On the other hand, we must emphasize
that academic freedom is never unlimited, and caution
needs to be exerted on minorities regarding respecting hu-
man persons and valuing everyone equally. Verbal or writ-
ten communications supporting violence are not in the
free speech frame. The general laws of society also include
obscenity, pornography, and libel. Some material should
not be exposed to underaged audiences more sensitive to
decency violations. It also applies to academic discourse
and publication, and some publications or shows should
not be reserved for children (61). The more highly trained
teachers are, the more freedom they are likely to be afford-
ed. Thus, university professors tend to be less restricted
than elementary school teachers. Similarly, students
usually gain freedom as they move through the academic
system. Academic freedom can obviously contract during
a war, economic depression, or political instability (60).

CONCLUSIONS

Social sensitivities to political interference are high in
North America and elsewhere. A solid demand to return
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to academic freedom was once intrinsic to the university
as a universal institution. There is a dangerous pathway
that humanity is embracing governed by conformism,
limitation of individual freedom, and overreach of the
government over personal liberties. Neoliberalism and
neo-Marxism are blended into a new ideology that limits
academic freedom, raising social conflicts with opportun-
ism. There is a need for think tanks that promulgate and
privilege reason, critical thinking, dialectics, Aristotelian
debates, and human intelligence. Universities are not per-
fect. Still, their fundamental principles need to be cher-
ished and not canceled. We must expose cultures able to
subjugate and brainwash children and adolescent serasing
the roots of the Western Civilization. There are growing
mental health issues in youth and the causes are multiple,
but one could be that the debate has been banned in sever-
al institutions. Future generations should be taught about
academic freedom because the outlook of the University
is tightly linked tothis highly precious and timeless value.
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